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Abstract

Although Hadith Tarbawi has significantly informed contemporary Islamic
educational discourse, research that systematically examines it as a philosophical
foundation for Islamic educational theory remains limited. This study aimed to
explore the epistemological, pedagogical, and ethical dimensions of prophetic
educational philosophy as derived from Hadith Tarbawi. A qualitative design was
employed using a thematic analysis approach to examine selected prophetic
traditions related to education. Data were collected through document analysis
of classical hadith sources and contemporary scholarly literature and were
analyzed through thematic categorization. The findings reveal three major
dimensions of the philosophy of prophetic education: knowledge as a religious
obligation, student-centered prophetic pedagogy, and ethical character
formation as the ultimate goal of education. The study concludes that Hadith
Tarbawi offers a holistic educational framework that integrates intellectual
development, pedagogical wisdom, and moral responsibility. These findings
contribute theoretically to the development of Islamic educational philosophy
and provide practical insights for educators and institutions seeking to integrate
prophetic values into contemporary educational practice. The study also
highlights the need for future research on the application of prophetic
educational principles in modern Islamic educational institutions.
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INTRODUCTION

Islamic education occupies a central position in shaping the intellectual, moral, and
spiritual development of Muslim societies. As a system rooted in religious teachings, Islamic
education aims not only to transmit knowledge but also to cultivate ethical character (Nguyen
et al.,, 2023) and spiritual awareness among learners (Almousa et al., 2025; Imran &
Almusharraf, 2024). In contemporary discourse, scholars have emphasized that education
within Islamic traditions integrates moral formation with intellectual development. Ali et al.,
(2022) highlights that education in Islam is not merely the transfer of knowledge but also the
cultivation of moral and spiritual values. This perspective demonstrates that Islamic
education historically functions as a holistic process that integrates ethical, spiritual, and
intellectual dimensions (Selvia et al., 2025; Siregar et al., 2025; Suntoso et al., 2022).
Consequently, exploring the philosophical foundations of Islamic education becomes
increasingly important in responding to modern educational challenges while maintaining the

integrity of Islamic values.

In the Islamic intellectual tradition, the teachings of the Prophet Muhammad serve
as a primary source for educational guidance. The concept commonly referred to as Tarbawi
Hadith refers to prophetic traditions that contain educational principles, methods, and values
relevant to teaching and learning. Previous studies have shown that the Prophet practiced
various pedagogical strategies such as dialogue, storytelling, gradual instruction, and personal
example in guiding his companions. Dewantoro & Susilo (2025) notes that the Prophet
Muhammad demonstrated a variety of teaching methods that reflected compassion, wisdom,

and contextual understanding in educating his companions.

In contemporary educational discourse, the cultivation of moral character has
become a central concern across various educational traditions. Amin et al. (2023) highlights
that the integration of moral values in the learning process plays an important role in shaping
students’ character and behavior. Such findings suggest that Islamic education emphasizes
the formation of ethical and responsible individuals (Batula et al., 2025; Suntoso et al., 2022).

However, most existing studies focus primarily on practical or institutional aspects of
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education, such as curriculum development (Akrim et al., 2022; Burhamzah et al., 2025),
teaching strategies (Aldbyani et al.,, 2025), and classroom management (Leatherman &
Wegner, 2022), rather than exploring the deeper philosophical foundations embedded in

prophetic traditions.

Despite the growing body of research on Islamic education, several limitations
remain evident. Many studies discuss Islamic pedagogy from sociological or pedagogical
perspectives without sufficiently examining the philosophical principles derived from Tarbawi
Hadith. In addition, the integration between classical Islamic sources and contemporary
educational philosophy remains relatively limited. One study observes that educational
transformation requires not only methodological innovation but also a strong philosophical
foundation rooted in ethical and spiritual values (Arismin et al., 2025). This observation
highlights the need for a more comprehensive exploration of the philosophical dimensions

of prophetic teachings as a foundation for the development of Islamic educational thought.

Based on these considerations, this article aims to explore the philosophical
foundations of Islamic education derived from Tarbawi Hadith and to propose a conceptual
reconstruction of Islamic education grounded in prophetic values. By analyzing selected
prophetic traditions through a philosophical and educational lens, this study seeks to identify
key principles of prophetic pedagogy that emphasize holistic human development
encompassing spiritual, moral, and intellectual dimensions. Ultimately, this research intends
to contribute to the development of Islamic educational philosophy by bridging classical
prophetic teachings with contemporary educational discourse and offering a conceptual

framework for reconstructing Islamic education in modern contexts.

METHODS

This study employed a qualitative research design using a library research approach
(Baumann et al., 2014; Braun & Clarke, 2013; Creswell & Poth, 2018), to explore the
philosophical foundations of Islamic education derived from Tarbawi Hadith. Library research
was chosen because this study focuses on analyzing written sources related to prophetic
traditions and Islamic educational philosophy. The objective of this approach is to examine,
interpret, and synthesize relevant scholarly works in order to reconstruct the conceptual

framework of prophetic educational philosophy within Islamic education discourse.
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The data used in this study consist of primary and secondary sources. The primary
sources include selected prophetic traditions (Tarbaw: Hadith) that contain educational values
and pedagogical principles found in major hadith compilations such as Sabzh al-Bukhari, Sahib
Muslim, Sunan Abu Dawnd, and Jami* al-Tirmidhi. These traditions were selected based on their
relevance to educational themes such as knowledge transmission, teaching methods,
character formation, and ethical guidance in learning processes. Meanwhile, the secondary
sources include books, scholarly journal articles, and academic publications discussing
Islamic educational philosophy, prophetic pedagogy, and contemporary perspectives on

Islamic education.

The technique of data collection in this research was conducted through
documentary study, which involves identifying, selecting, and reviewing relevant literature
related to the research topic. The researcher systematically collected literature from academic
databases, books, and peer-reviewed journal publications that discuss Tarbaw: Hadith, Islamic
educational thought, and prophetic pedagogical practices. The collected materials were then
classified according to their thematic relevance to the philosophical dimensions of Islamic

education.

The data analysis technique used in this research combines thematic analysis and
philosophical analysis. Thematic analysis was applied to identify recurring educational themes
within the selected hadith texts and related scholarly discussions. These themes include
cthical values, pedagogical approaches, teacher—student relationships, and character
education. Furthermore, philosophical analysis was used to examine the conceptual meanings
and educational principles embedded within the prophetic traditions, particulatly in relation
to epistemological, axiological, and ethical foundations of Islamic education. Through this
analytical process, the study aims to reconstruct a conceptual framework of prophetic
educational philosophy that can contribute to the development of contemporary Islamic

educational discourse.

To ensure the validity and reliability of the analysis, this study applies source
triangulation (Arianto, 2024; Carter et al., 2014; Donkoh, 2023), which involves comparing
interpretations of hadith texts with classical Islamic scholarship and contemporary academic
literature on Islamic education. This triangulation strengthens the analytical findings and
ensures that the proposed conceptual framework is grounded in both authoritative Islamic

sources and modern scholarly perspectives.
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RESULTS
Educational Philosophy in Tarbawi Hadith

Education occupies a central position in the Islamic intellectual tradition as a means
of shaping both individual character and social development. Within this tradition, the
pursuit of knowledge is closely connected with religious devotion and moral responsibility.
Tarbawi Hadith provides important insights into the philosophical foundations of Islamic
education by emphasizing the significance of knowledge as a fundamental obligation. One

well-known prophetic tradition states:

el 8 e syt olall L
meaning “Seeking knowledge is an obligation upon every Muslim.” This hadith
indicates that the pursuit of knowledge is not optional but rather a universal duty for all

believers. Consequently, education in Islam is understood as an inclusive and essential

process that supports both intellectual growth and spiritual development.

The emphasis on knowledge in prophetic teachings reflects a deeper epistemological
orientation within Islamic education. Knowledge is not merely perceived as intellectual
information but as a pathway for understanding divine guidance and human existence. In
this perspective, the pursuit of knowledge becomes closely linked to spiritual awareness and
ethical responsibility. The integration of intellectual and spiritual dimensions distinguishes
Islamic education from purely secular educational paradigms. Tarbawi Hadith therefore
positions knowledge as a sacred pursuit that contributes to both personal transformation and
societal progress. Through this epistemological framework, learning becomes a meaningful

process that connects human understanding with divine purpose.

Another important dimension revealed in Tarbawi Hadith is the concept of lifelong
learning. Islamic teachings encourage believers to continuously seek knowledge throughout
their lives, reflecting the dynamic nature of education in the Islamic worldview. Learning is
therefore not limited to formal institutions or specific stages of life but is considered an
ongoing process of intellectual and spiritual development. This principle promotes
intellectual curiosity and encourages individuals to continuously improve themselves. By
emphasizing continuous learning, prophetic traditions foster adaptability and reflective

thinking in educational practices. As a result, Tarbawi Hadith provides a philosophical
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foundation for an educational system that supports lifelong intellectual growth and moral

refinement.
Prophetic Pedagogical Principles in Islamic Education

Teaching methods play a crucial role in determining the effectiveness of educational
processes. In Islamic educational tradition, the teaching practices of the Prophet Muhammad
serve as an important reference for pedagogical principles. Tarbawi Hadith reveals that the
Prophet employed diverse teaching strategies that emphasized compassion, accessibility, and

wisdom in guiding his companions. One prophetic tradition illustrates this approach:

| 93455 Y5 1 93435 | ghuas W3 | 9yl
“Make things easy and do not make them difficult; give glad tidings and do not repel people.”

This hadith highlights the importance of creating supportive learning environments
that encourage participation and motivation. As a result, prophetic pedagogy prioritizes

facilitation and encouragement as essential elements of effective teaching.

The analysis of Tarbawi Hadith also indicates that dialogue and questioning were
frequently used as instructional methods. These interactive strategies allowed learners to
actively participate in the learning process rather than remaining passive recipients of
information (Cahayaningsih et al., 2025). Through dialogue, the Prophet encouraged his
companions to think critically and reflect upon the knowledge being conveyed. This
approach strengthened understanding by allowing learners to explore ideas through
discussion and inquiry. Such practices demonstrate that prophetic pedagogy values
intellectual engagement and reflective thinking. Consequently, learning becomes a
collaborative process that promotes deeper comprehension and meaningful knowledge

construction.

Another pedagogical characteristic found in prophetic traditions is the use of
storytelling and analogies as educational tools. Narratives were often used to convey moral
lessons and complex concepts in a manner that was easily understood by diverse audiences.
Storytelling not only facilitated comprehension but also created emotional connections that
strengthened the learning experience. In addition, the Prophet demonstrated flexibility in
adjusting teaching methods according to the needs and capacities of learners. This
adaptability reflects a learner-centered orientation in which educational approaches respond

to the conditions of students. Overall, Tarbawi Hadith illustrates a pedagogical model that
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combines compassion, dialogue, and narrative methods to enhance the effectiveness of

teaching and learning.
Ethical and Spiritual Dimensions of Prophetic Education

Education is not solely concerned with intellectual development but also with the
formation of ethical character. In Islamic educational philosophy, moral values occupy a
central position in guiding the purpose and direction of learning. Tarbawi Hadith consistently
emphasizes that knowledge must lead to ethical behavior and responsible conduct. This

principle is clearly expressed in the prophetic tradition:

-t
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“I was sent only to perfect noble character.”

The statement indicates that the mission of the Prophet Muhammad was closely
connected to the cultivation of moral excellence. Therefore, education in Islam seeks to

develop individuals who demonstrate integrity, humility, and compassion in their actions.

The analysis of prophetic traditions further reveals that ethical development is
inseparable from intellectual learning. Knowledge is expected to guide individuals toward
responsible behavior that benefits both individuals and society. Without ethical guidance,
intellectual achievement may be misused or lead to harmful consequences. For this reason,
prophetic education emphasizes the cultivation of virtues such as sincerity, honesty, patience,
and responsibility. These moral values function as guiding principles that regulate the use of
knowledge in daily life. Through this ethical orientation, education contributes to the

formation of morally conscious individuals.

Spiritual awareness also plays a fundamental role in the educational philosophy
derived from Tarbawi Hadith. Learning is viewed not only as an intellectual activity but also
as a spiritual journey that deepens faith and understanding of divine guidance. The pursuit
of knowledge encourages reflection on the relationship between humans and their Creator.
Such reflection nurtures humility and sincerity in the process of learning. In this context,
knowledge becomes a means of strengthening spiritual commitment and moral
responsibility. Consequently, prophetic education integrates ethical values and spiritual

consciousness within the broader framework of intellectual development.
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Conceptual Framework of Prophetic Educational Philosophy

The synthesis of the analyzed Tarbawi Hadith reveals a coherent structure of
educational principles that form the basis of prophetic educational philosophy. These
principles collectively illustrate that Islamic education is designed to nurture holistic human
development (Ansya & Salsabilla, 2025). The findings of this study indicate that prophetic
educational philosophy is composed of three interconnected dimensions: epistemological,
pedagogical, and ethical-spiritual. Each dimension represents a fundamental component that
shapes the purpose and practice of education within the Islamic tradition. The
epistemological dimension highlights the obligation to seck knowledge as a core principle of
Islamic education. Meanwhile, the pedagogical dimension reflects the teaching strategies

demonstrated by the Prophet Muhammad.

The pedagogical dimension emphasizes the importance of compassionate teaching,
facilitation in learning, and dialogue-based instruction. These principles encourage active
participation and create learning environments that support intellectual curiosity. In addition,
storytelling and contextual teaching methods enhance learners’ understanding of complex
ideas. Such pedagogical practices demonstrate that education should be adaptable to the
needs and capacities of students. This learner-centered orientation reflects the flexibility
inherent in prophetic teaching methods. As a result, prophetic pedagogy provides practical

guidance for effective educational practices.

The ethical-spiritual dimension represents the ultimate objective of education in the
Islamic worldview. Knowledge is expected to guide individuals toward moral integrity and
social responsibility. Character formation therefore becomes a central indicator of
educational success. The integration of ethics and spirituality ensures that intellectual
development remains aligned with moral values. These three dimensions collectively form a
holistic framework for understanding Islamic educational philosophy. The hierarchical
relationship among these dimensions is illustrated in Figure 1, which presents the conceptual

structure derived from the thematic analysis of Tarbawi Hadith.
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DISCUSSION
Reinterpreting Knowledge as a Religious and Educational Obligation

Knowledge occupies a central position in the intellectual tradition of Islam (Arizona
et al., 2025; Asiah & Desky, 2025). Within the framework Knowledge occupies a central
position in the intellectual tradition of Islam. Within the framework of Islamic education, the
pursuit of knowledge is not merely an academic activity but also a religious responsibility.

The Prophet Muhammad (peace be upon him) said:

"Seeking knowledge is an obligation upon every Muslim"

This Hadith illustrates that learning is considered a mandatory duty for believers.
This statement reflects the epistemological foundation of Islamic education, in which
knowledge is closely connected to faith and moral accountability. Education, therefore,e
becomes a pathway for individuals to strengthen their spiritual awareness while developing
intellectual competence. Such an understanding positions learning as an act of devotion that

integrates cognitive and spiritual dimensions.

The obligation to seek knowledge also suggests that education should be accessible
to all members of society. In Islamic intellectual history, knowledge has never been restricted
to a particular social group or elite community (Niam, 2010). The universal formulation of
the prophetic statement emphasizes that learning is a right and responsibility shared by all
Muslims. Scholars of Islamic education have highlighted that the early Islamic civilization
developed extensive educational institutions to facilitate the transmission of knowledge.
These institutions reflected a social commitment to intellectual growth and collective
development. As a result, the prophetic emphasis on knowledge encourages a culture of

learning that transcends social and economic boundaries.

Another important implication of the prophetic tradition is the encouragement of
intellectual curiosity. The obligation to seek knowledge motivates individuals to explore new
ideas and perspectives continually (Mréz & Ocetkiewicz, 2021; Wang, 2022). Such
encouragement aligns with contemporary educational perspectives that promote critical
thinking and intellectual engagement. Learning in this context is not limited to memorization
but involves reflection, questioning, and interpretation (Rizza et al., 2025; Siregar et al., 2025).

These processes contribute to deeper understanding and more meaningful knowledge
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acquisition. Consequently, the prophetic command to seek knowledge fosters an active and

reflective learning culture.

The relationship between knowledge and moral responsibility further strengthens the
significance of education in Islamic thought. Knowledge is expected to guide individuals
toward ethical behavior and responsible decision-making (Qasim et al., 2022; Rakhmat,
2022). Without moral guidance, intellectual development may lead to the misuse of
knowledge or harmful consequences. The prophetic emphasis on knowledge, therefore,
integrates cognitive development with ethical accountability. Education cultivates individuals
who use their knowledge for the benefit of society. This integration reflects the holistic

orientation of Islamic educational philosophy.

The prophetic teaching also encourages lifelong learning as an essential aspect of
human development. Learning is not confined to childhood or formal schooling but
continues throughout life (Bizami et al.,, 2023; Freire & Freire, 2021). This perspective
resonates with modern educational theories that emphasize the importance of continuous
learning in rapidly changing societies. By encouraging constant intellectual growth, prophetic
teachings promote adaptability and resilience among learners (Budiyanto, 2025; Dewantoro
& Susilo, 2025a; Fahma et al., 2025). Individuals are motivated to refine their knowledge and
skills in response to evolving challenges. Thus, the concept of lifelong learning finds strong

support within the prophetic educational framework.

Ultimately, the reinterpretation of knowledge as both a religious and educational
obligation provides a powerful foundation for contemporary Islamic education. This
perspective highlights the inseparable relationship between faith, knowledge, and ethical
responsibility. Educational institutions inspired by this principle can cultivate learners who
pursue knowledge with sincerity and purpose. Such learners view education not merely as a
tool for career advancement but as a means of personal and spiritual development. The
prophetic tradition, therefore, continues to shape educational philosophy in meaningful
ways. Its enduring relevance demonstrates the timeless value of knowledge within Islamic
civilization. inspired by this principle can cultivate learners who pursue knowledge with
sincerity and purpose. Such learners view education not merely as a tool for career
advancement but as a means of personal and spiritual development. The prophetic tradition
therefore continues to shape educational philosophy in meaningful ways. Its enduring

relevance demonstrates the timeless value of knowledge within Islamic civilization.
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Prophetic Pedagogy and Contemporary Learner-Centered Education

Teaching methods play a crucial role in determining the effectiveness of educational
processes. Within the prophetic tradition, pedagogy is characterized by compassion,

flexibility, and encouragement. The Prophet Muhammad (peace be upon him) said:

| 9,835 W5 1 95435 «| 9)suad ¥ 1 95
“Make things easy and do not make them difficult; give glad tidings and do not repel people”

This teaching highlights the importance of creating supportive learning
environments that motivate learners rather than discouraging them. The principle of
facilitation reflects a learner-centered approach that prioritizes accessibility and engagement.
Such an approach demonstrates the pedagogical wisdom embedded within prophetic

teachings.

Prophetic pedagogy emphasizes the importance of understanding learners’
psychological and emotional conditions. Effective teaching requires sensitivity toward the
needs and capacities of students (Balgis et al., 2025; Muliadi et al., 2025; Sahito et al., 2025).
By encouraging ease and avoiding unnecessary difficulty, educators can foster positive
attitudes toward learning. Modern educational psychology similarly emphasizes the role of
motivation in successful learning experiences. Students who feel supported and encouraged
are more likely to develop curiosity and confidence. Therefore, the prophetic approach aligns

closely with contemporary learner-centered educational models.

Another important aspect of prophetic pedagogy is the use of dialogue and
questioning (Dewi et al., 2025; Kraince, 2009). The Prophet frequently engaged his
companions in conversations that stimulated reflection and critical thinking. Dialogue
allowed learners to actively participate in the learning process rather than passively receiving
information (Godwin, 2018). This interactive approach corresponds with constructivist
learning theories that view knowledge as something constructed through social interaction.
Through discussion and questioning, learners develop deeper understanding of complex
ideas. Consequently, prophetic pedagogy encourages intellectual participation and

collaborative learning.

Storytelling and analogy also play a significant role in prophetic teaching methods
(Budiyanto, 2025; Johansson et al., 2025; Mohd Zin et al., 2021). The Prophet often used

narratives to explain moral lessons and spiritual concepts. Stories provide concrete
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illustrations that make abstract ideas easier to understand. Educational research has shown
that storytelling enhances memory retention (Muslim & Tumiran, 2024) and emotional
engagement (Celik & Dost, 2025; El-Sabagh, 2021). By combining narrative techniques with
moral instruction, prophetic pedagogy creates meaningful learning experiences. Such

methods demonstrate the integration of cognitive and affective dimensions of learning.

Flexibility is another defining characteristic of prophetic pedagogy. The Prophet
adjusted his teaching methods according to the circumstances and abilities of his audience.
This adaptability ensured that messages were communicated effectively to diverse groups of
learners (Robaeah et al., 2024; Safa, 2024). Contemporary educational practices similarly
emphasize differentiated instruction that accommodates individual learning styles (Taufikin,
2025). Teachers are encouraged to modify strategies to suit students’ needs and backgrounds.

Prophetic teaching therefore reflects an early model of adaptive and responsive pedagogy.

In summary, prophetic pedagogy offers valuable insights for contemporary
educational practice. Its emphasis on compassion, dialogue, storytelling, and flexibility
reflects a sophisticated understanding of effective teaching. These principles resonate
strongly with modern learner-centered approaches that prioritize engagement and
motivation. By revisiting prophetic teaching strategies, educators can enrich pedagogical
practices in Islamic educational institutions. Such integration allows classical wisdom to
inform contemporary educational innovation. Prophetic pedagogy thus remains highly

relevant for modern learning environments
Ethical Education and Character Formation

Education in Islamic thought is deeply connected to the cultivation of moral
character. Intellectual achievement alone is not considered sufficient without ethical

refinement (Niam, 2010). This principle is clearly expressed in the prophetic statement
S ,K5 7a3Y Edad )
“I was sent only to perfect noble character”.

The statement highlights that the mission of the Prophet Muhammad was closely
linked to moral transformation. Education therefore aims to develop individuals who
embody ethical values in their actions. Character formation becomes a central objective of

Islamic educational philosophy.
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The emphasis on character education distinguishes prophetic educational philosophy
from purely cognitive models of learning. Many modern educational systems focus heavily
on academic achievement and technical skills. However, prophetic teachings remind
educators that knowledge must lead to ethical conduct (Kirom, 2022; Manasiq, 2022).
Without moral guidance, intellectual capabilities may be misused or directed toward harmful
purposes. Ethical education therefore acts as a safeguard that ensures knowledge is used
responsibly. This perspective highlights the importance of integrating moral instruction

within educational curricula.

Prophetic teachings emphasize several key virtues that form the foundation of ethical
education. These include sincerity, honesty, humility, patience, and compassion (lhsan et al.,
2025; Izurrohman et al., 2023). Such values guide individuals in applying their knowledge
responsibly within society. Through ethical cultivation, education contributes to the
formation of morally conscious citizens. These individuals are capable of balancing personal
interests with social responsibilities. Consequently, character education plays a vital role in

promoting social harmony and justice.

The integration of ethics and knowledge also reflects the social dimension of
education. Individuals who possess knowledge are expected to use it for the benefit of others.
Education thus becomes a means of contributing to the welfare of society rather than merely
achieving personal success (Attas, 1999; Dewantoro & Susilo, 2025b; Dimyati et al., 2021).
Prophetic teachings encourage learners to view knowledge as a trust that carries social
responsibility. This ethical orientation promotes cooperation, empathy, and community

engagement. Such values are essential for building harmonious societies.

Spiritual awareness further enriches the ethical dimension of education. Learning is
not only an intellectual endeavor but also a spiritual journey that strengthens faith and
humility (Badrudin et al.,, 2025; Murtadoilah & Rusmidi, 2025). Through reflection and
contemplation, learners develop a deeper understanding of their relationship with God. This
spiritual awareness encourages sincerity and responsibility in the pursuit of knowledge.
Education therefore nurtures both moral integrity and spiritual growth. Such integration

reflects the holistic vision of Islamic educational philosophy.

Ultimately, prophetic education seeks to produce individuals who combine
intellectual competence with moral excellence. Character formation becomes the ultimate

indicator of educational success. By prioritizing ethical values, Islamic education offers an
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alternative perspective to contemporary systems that often prioritize competition and
achievement. Prophetic teachings remind educators that knowledge must serve ethical and
humanitarian purposes. Through this orientation, education contributes to the development
of balanced and responsible individuals. The ethical vision of prophetic education remains

highly relevant in addressing modern moral challenges.
Reconstructing Prophetic Educational Philosophy in Modern Context

Contemporary educational systems face complex challenges related to ethics,
identity, and social responsibility. In response to these challenges, scholars increasingly
explore classical sources of knowledge for guidance. Prophetic educational philosophy offers
valuable insights for reconstructing educational frameworks in modern contexts (Alwi et al.,
2021; Aprilia & Munifah, 2022). The integration of epistemological, pedagogical, and ethical
dimensions creates a holistic educational model. Such a model emphasizes balanced human
development rather than narrow academic achievement. Therefore, revisiting prophetic

teachings provides important foundations for educational reform.

The reconstruction of prophetic educational philosophy requires critical engagement
with contemporary educational theories. Classical Islamic teachings should not be viewed as
static doctrines but as dynamic sources of inspiration (Vincent & Shanmugam, 2020). By
interpreting prophetic teachings in light of modern educational contexts, scholars can
develop innovative approaches to learning. This process allows traditional wisdom to interact
with contemporary intellectual developments. As a result, Islamic education can remain
relevant while preserving its philosophical foundations. Such dialogue strengthens the

intellectual vitality of Islamic educational thought.

Modern educational discourse increasingly emphasizes learner-centered pedagogies
and holistic development. Interestingly, many of these principles are already reflected in
prophetic teaching methods. The emphasis on facilitation, dialogue, and compassion parallels
contemporary constructivist educational models (Ritonga et al., 2025; Salmah et al., 2025).
These similarities demonstrate that prophetic pedagogy anticipated several ideas that later
emerged in modern educational theory. Recognizing these connections allows educators to
bridge classical and modern intellectual traditions. This integration enriches both

perspectives and strengthens educational practice.

Another important aspect of reconstruction involves institutional implementation.

Educational institutions must translate prophetic principles into practical policies and
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curricula (Aryani et al., 2025). This includes promoting ethical education, encouraging critical
thinking, and fostering spiritual awareness. Institutions inspired by prophetic philosophy
should aim to develop learners who possess intellectual competence and moral integrity
(Alda et al., 2020). Such goals require collaboration among educators, administrators, and
policymakers. Through institutional commitment, prophetic educational values can be

implemented effectively.

Educational reform also requires attention to global challenges such as technological
change and cultural diversity. Prophetic educational philosophy encourages adaptability and
openness to new knowledge (Lang, 2023). By maintaining ethical principles while embracing
innovation, Islamic education can respond effectively to contemporary needs (Prayitno et al.,
2022). This balance ensures that educational progress remains aligned with moral and
spiritual values. Such an approach reflects the dynamic nature of Islamic intellectual tradition.

Prophetic teachings, therefore, continue to guide or navigate modern transformations.

In conclusion, reconstructing prophetic educational philosophy offers promising
opportunities for contemporary education. The insights derived from Tarbawi Hadith
demonstrate the enduring relevance of prophetic teachings. By integrating knowledge,
pedagogy, ethics, and spirituality, Islamic education can contribute to holistic human
development. Such an approach addresses both intellectual and moral dimensions of
learning. Prophetic philosophy, therefore, provides a comprehensive framework for
educational renewal. Its timeless principles continue to inspire educational thought in the

modern world.

Discussion:

Key Themes in Prophetic
Educational Philosophy

Reinterpreting Knowledge I Prophetic Pedagogy and
as a Religious Duty Learner-Centered Education

Seeking Knowledge Lifelong Learning Inclusive and Compassionate Teaching Dialogue & Storytelling
as Obligation Principle Accessible Education Questioning & Flexibility

Ethical Education and Reconstructing Prophetic
Character Formation Educational Philosophy

[ Perfecting Noble ] [ Moral & Spiritual] [ Social Responsihility] [ Holistic Educational ][ Integrating Tradition [ Institutional ]

Character Values Model & Modernity Implementation

Figure 1. Hierarchical Mind Map of the Discussion Framework
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Based on the analysis of the Tarbawi Hadith presented in this study, the hierarchical
mind map illustrates the conceptual structure of the discussion on prophetic educational
philosophy. The framework begins with the epistemological foundation that positions
knowledge as a religious obligation, emphasizing that seeking knowledge is a duty for every
Muslim and serves as the basis for intellectual and spiritual development. It then develops
into the pedagogical dimension, highlighting teaching principles that promote
compassionate, accessible, and learner-centered educational practices. The discussion further
emphasizes the ethical dimension of education, in which the ultimate goal of learning is the
cultivation of noble character and moral responsibility. These interconnected dimensions
demonstrate that Islamic education integrates knowledge, pedagogy, and ethical values within
a coherent philosophical framework. Therefore, the hierarchical structure confirms that
prophetic education is a holistic educational model that harmonizes intellectual growth,

effective teaching, and character formation to address contemporary educational challenges.

CONCLUSION

This study explores the philosophical foundations and educational implications of
Tarbawi Hadith through a library research approach. The findings reveal that prophetic
traditions provide a comprehensive framework for understanding Islamic education as an
integrated process that combines intellectual development, moral formation, and spiritual
awareness. The analysis demonstrates that the obligation to seek knowledge in Islamic
teachings establishes education as a fundamental religious duty that transcends social
boundaries and encourages inclusive learning. In addition, the pedagogical principles derived
from prophetic traditions emphasize compassion, facilitation, and learner-centered
approaches, which align with contemporary educational paradigms that prioritize meaningful
and participatory learning experiences. Furthermore, the ethical and spiritual dimensions
embedded in Tarbawi Hadith highlight the importance of character formation and moral
responsibility as central objectives of education, ensuring that knowledge contributes to both
individual development and societal well-being. Overall, the study confirms that prophetic
educational philosophy offers a holistic model that integrates epistemological, pedagogical,
and ethical dimensions, making it highly relevant for addressing contemporary challenges in

Islamic education.
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Based on these findings, the study proposes reconstructing prophetic educational
philosophy as a framework for developing more holistic Islamic educational practices.
Integrating the values derived from Tarbawi Hadjith into modern educational systems may
strengthen character education while maintaining intellectual rigor and spiritual
consciousness. However, this research is limited to conceptual analysis through library
research methods and does not yet examine empirical implementation within educational
institutions. Therefore, future studies are recommended to explore the practical application
of prophetic pedagogical principles in contemporary Islamic schools and universities,
particularly in the development of character-based curricula and learner-centered teaching
strategies. Such studies may help bridge the gap between classical Islamic educational
traditions and modern pedagogical innovations, thereby enriching the discourse on Islamic

education in the contemporary era.

REFERENCES

Al-Attas, M. N. (1999). The concept of education in Islam: A framework for an Islamic philosophy of
education (3rd ed.). ISTAC.

Akrim, A., Setiawan, H. R., Selamat, S., & Ginting, N. (2022). Islamic transformation of
Islamic education curriculum development policy in the national education system.
Cypriot Journal of Educational Sciences, 17(7), 2538-2552.
https://doi.org/10.18844/cjes.v17i7.7685

Alda, R., Boholano, H., & Dayagbil, F. (2020). Teacher education institutions in the
Philippines towards Education 4.0. International Journal of 1earning, Teaching and
Educational Research, 19(8), 137—-154. https://doi.org/10.26803 /ijlter.19.8.8

Aldbyani, A., Wang, G., Q1, Y., Chuanxia, Z., Li, ]., Leng, J., & Alhimaidi, A. (2025). Positive
psychological traits and psychological well-being: Investigating roles of positive
coping strategies and life stressors. BMC  Psychology, 13, Article 4065.
https://doi.org/10.1186/s40359-025-02807-9

Ali, M., Usman, M., Aziz, S., & Rofcanin, Y. (2022). Undermining alienative commitment
through spiritual leadership: A moderated mediation model of social capital and
political skill. Journal of Asian Business and Economic Studies, 29(4), 263-279.
https://doi.org/10.1108 /JABES-09-2021-0155

Almousa, N. A., Fayyoumi, K. A., & Alshorman, A. (2025). Conceptual awareness of the
Sustainable Development Goals (SDGs) among Islamic education teachers: Bridging
faith and sustainability. Educational Process: International Jonrnal, 19, Article e2025568.
https://doi.org/10.22521/edupij.2025.19.568

Alwi, Z., Parmitasari, R. D. A., & Syariati, A. (2021). An assessment on Islamic banking ethics
through some salient points in the prophetic tradition. He/yon, 7(5), Article e07103.
https://doi.org/10.1016/j.heliyon.2021.e07103

Volume 8, Issue 3, Juli 2026 673
. ______________________________________________________________________________________________________________________________________________|


https://doi.org/10.18844/cjes.v17i7.7685
https://doi.org/10.26803/ijlter.19.8.8
https://doi.org/10.1186/s40359-025-02807-9
https://doi.org/10.1108/JABES-09-2021-0155
https://doi.org/10.22521/edupij.2025.19.568
https://doi.org/10.1016/j.heliyon.2021.e07103

Muhamad Rizza, Muhammad Rifaldi, Sopian Kamil Muttaqin, Asep Nursobah, Irfan Ahmad Zain

Amin, K., Putra, S., & Aimi, W. (2023). Characteristics of Islamic teachings: Islamic
perspective of universal religion. I/muna: [urnal Studi Pendidikan Agama Islam, 5(1), 21—
41. https://doi.org/10.54437 /ilmuna.v5il.642

Ansya, Y. A., & Salsabilla, T. (2025). Implementasi Model Discovery Learning Berbantuan
Powtoon untuk Meningkatkan Minat Belajar IPAS Kelas VI Sekolah Dasar.
ISLLAMIKA, 7(2), 291-308. https://doi.org/10.36088/islamika.v7i2.5603

Aprilia, T. H., & Munifah, M. (2022). Manifestation of prophetic leadership values in Islamic
education.  Tadbir:  Jurnal — Studi ~ Manajemen — Pendidikan, — 6(2), 273-285.
https://doi.org/10.29240 /jsmp.v6i2.4896

Arianto, B. (2024). Triangulasi Metoda Penelitian Kualitatif. Borneo Novelty Publishing.
https://ebooks.borneonovelty.com/publications /584982 /triangulasi-metoda-

penelitian-kualitatif

Arismin, Ismail, Niswanto, & Safii. (2025). Transformational leadership in remote schools:
Integrating local cultural values and stakeholder collaboration for educational
improvement. Nidbomu! Hagq: Jurnal Manajemen Pendidikan Islam, 10(3), 880—-897.
https://doi.org/10.31538 /ndhq.v10i3.290

Arizona, K., Rokhmat, J., Ramdani, A., Gunawan, G., & Sukarso, A. (2025). Integrating
Islamic values and local wisdom into science education: Enhancing character
development  in higher education. Ulnmuna, 29(1), 398-428.
https://doi.org/10.20414 /ujis.v29i1.1308

Aryani, W. D., Dermawan, O., Kayadibi, S., & Sain, Z. H. (2025). Inclusive education
management: A systematic review of practices, challenges, and solutions in
educational institutions. Nidhomul Haq: Jurnal Manajemen Pendidikan Islam, 10(3), 853—
80606. https://doi.org/10.31538 /ndhq.v10i3.285

Asiah, N., & Desky, H. (2025). Islamic educational philosophy and its relevance to global
educational discourse. IOSR Journal of Humanities and Social Science, 30(5), 47-52.
https://doi.org/10.9790/0837-3005024752

Badrudin, B., Hidayat, S. T., Matrlina, Y., Samrin, S., Nurochim, N., & Wijaya, C. (2025).
Islamic esoteric education in internalizing cultural values of Kampung Keputihan in
the  modern  era.  Jumal  llmiah  Peuradeun, 13(2), 1049-1070.
https://doi.org/10.26811/peuradeun.v13i2.1677

Balgqis, S., Rohbiah, T., & Rahmawati, E. (2025). Using the Merdeka curriculum for English
language instruction. SCOPE: Journal of English Language Teaching, 9(2), 637—642.
https://doi.org/10.30998 /scope.v9i2.21058

Batula, A. W., Ritonga, M. A. H., Helmy, H. A., Supriadi, U., & Zakaria, Z. (2025). Students’
self-efficacy in Islamic character development: A phenomenological study of PAI
learning in the Merdeka curriculum at senior high schools. ISLAMIKA, 7(4), 730—
758. https://doi.org/10.36088 /islamika.v7i4.5918

Baumann, L. S.; Penfield, R. D., Clarke, J. L, & Duque, D. K. (2014). A validated
questionnaire for quantifying skin oiliness. Journal of Cosmetics, Dermatological Sciences
and Applications, 4(2), 78—84. https://doi.org/10.4236/jcdsa.2014.42012

Bizami, N. A., Tasir, Z., & Kew, S. N. (2023). Innovative pedagogical principles and
technological tools capabilities for immersive blended learning: A systematic
literature review. Education and  Information  Technologies, 28(2), 1373—1425.
https://doi.org/10.1007/s10639-022-11243-w

674 ISLAMIKA: Jurnal Keislaman dan Ilmu Pendidikan



https://doi.org/10.54437/ilmuna.v5i1.642
https://doi.org/10.36088/islamika.v7i2.5603
https://doi.org/10.29240/jsmp.v6i2.4896
https://ebooks.borneonovelty.com/publications/584982/triangulasi-metoda-penelitian-kualitatif
https://ebooks.borneonovelty.com/publications/584982/triangulasi-metoda-penelitian-kualitatif
https://doi.org/10.31538/ndhq.v10i3.290
https://doi.org/10.20414/ujis.v29i1.1308
https://doi.org/10.31538/ndhq.v10i3.285
https://doi.org/10.9790/0837-3005024752
https://doi.org/10.26811/peuradeun.v13i2.1677
https://doi.org/10.30998/scope.v9i2.21058
https://doi.org/10.36088/islamika.v7i4.5918
https://doi.org/10.4236/jcdsa.2014.42012
https://doi.org/10.1007/s10639-022-11243-w

Muhamad Rizza, Muhammad Rifaldi, Sopian Kamil Muttaqin, Asep Nursobah, Irfan Ahmad Zain

Braun, V., & Clarke, V. (2013). Successful qualitative research: A practical guide for beginners. SAGE
Publications Ltd.

Budiyanto, B. (2025). Implementation of the Prophet Muhammad’s teaching methods in
tarbawi hadiths: A study of Islamic educational values and their relevance to modern
learning. Journal Corner of Education, Linguistics, and Literature, 4(3), 330-338.
https://doi.org/10.54012/jcell.v4i3.411

Burhamzah, M., Baharuddin, L. S., Dollah, S.; Alamsyah, A., & Rocholl, S. (2025). From
competency-based to Merdeka curriculum: A comparative study based on Richards’
curriculum development theoty. Jurnal Onoma: Pendidikan, Bahasa, Dan Sastra, 11(4),
4921-4934. https://doi.org/10.30605/0onoma.v11i4.7297

Cahayaningsih, I. P., Wahidmurni, & Wahyuni, E. N. (2025). The influence of PAI learning,
parental social support, and peer quality on prosocial attitudes of junior high school
students in Malang City. ISTAMIKA, 7(3), 519-543.
https://doi.org/10.36088/islamika.v7i3.5797

Carter, N., Bryant-Lukosius, D., Dicenso, A., Blythe, J., & Neville, A. (2014). The use of
triangulation in qualitative research. Omcology Nursing Forum, 41, 545-547.
https://doi.org/10.1188/14.ONF.545-547

Celik, H., & Tuzgdl Dost, M. (2025). The effect of psychological flexibility, meaning in life,
and work engagement on teacher burnout. International Journal of Psychology and
Eduncational Studies, 12(3), 214-227. https://doi.org/10.52380/1jpes.2025.12.3.1405

Creswell, J. W., & Poth, C. N. (2018). Qualitative inquiry and research design: Choosing among five
approaches (4th ed.). SAGE.

Dewantoro, M. H., & Susilo, M. J. (2025). Prophetic values in the leadership of
Muhammadiyah Yogyakarta school. Journal of Education and 1 earning (Edul_earn), 19(2),
1042-1052. https://doi.org/10.11591/edulearn.v19i2.20732

Dewi, N. P. S, Idris, H., Fariq, A., Rudiana, R., & D., A. Z. (2025). The role of public
relations in promoting interfaith dialogue. Journal International Dakwah and
Commnnication, 50, 1-15.
https://ejournal.staialhikmahpariangan.ac.id/Journal/index.php/judastaipa/article

view /764

Dimyati, K., Nashir, H., Elviandri, E., Absori, A., Wardiono, K., & Budiono, A. (2021).
Indonesia as a legal welfare state: A prophetic-transcendental basis. Helyon, 7(8),
Article e07865. https://doi.org/10.1016/].heliyon.2021.e07865

Donkoh, S. (2023). Application of triangulation in qualitative research. Journal of Applied
Biotechnology & Bioengineering, 10, 6-9. https://doi.org/10.15406/1abb.2023.10.00319

El-Sabagh, H. A. (2021). Adaptive e-learning environment based on learning styles and its
impact on development students’ engagement. International Journal of Educational
Technology in Higher Education, 18(1), Article 53. https://doi.org/10.1186/s41239-021-
00289-4

Fahma, N., Sumardjoko, B., Prayitno, H. J., & Sulistyanto, H. (2025). Developing students’
critical thinking through prophetic-values-based learning media in Indonesian
elementary schools. Educational Process: International Journal, 18, Article e¢2025523.
https://doi.org/10.22521/edupij.2025.18.523

Volume 8, Issue 3, Juli 2026 675


https://doi.org/10.54012/jcell.v4i3.411
https://doi.org/10.30605/onoma.v11i4.7297
https://doi.org/10.36088/islamika.v7i3.5797
https://doi.org/10.1188/14.ONF.545-547
https://doi.org/10.52380/ijpes.2025.12.3.1405
https://doi.org/10.11591/edulearn.v19i2.20732
https://ejournal.staialhikmahpariangan.ac.id/Journal/index.php/judastaipa/article/view/764
https://ejournal.staialhikmahpariangan.ac.id/Journal/index.php/judastaipa/article/view/764
https://doi.org/10.1016/j.heliyon.2021.e07865
https://doi.org/10.15406/jabb.2023.10.00319
https://doi.org/10.1186/s41239-021-00289-4
https://doi.org/10.1186/s41239-021-00289-4
https://doi.org/10.22521/edupij.2025.18.523

Muhamad Rizza, Muhammad Rifaldi, Sopian Kamil Muttaqin, Asep Nursobah, Irfan Ahmad Zain

Freire, P., & Freire, A. M. A. (2021). Pedagogy of hope: Reliving pedagogy of the oppressed (R. R. Barr,
Trans.). Bloomsbury Academic. https://doi.org/10.5040/9781350190238

Godwin, J. T. (2018). Spoken word as public pedagogy: Conceptualizing a prophetic public.
Journal of Curricnlum and Pedagogy, 15(3), 238-258.
https://doi.org/10.1080/15505170.2018.1439787

Thsan, M. Z. N., Jinan, M., Maksum, M. N. R., & Alauddin, M. B. (2025). Transforming
Islamic education in modernity: Reassessing Sir Syed Ahmad Khan’s thought.
Mabharot: Journal of Islamic Education, 9(2), 163-178.
https://doi.org/10.28944 /maharot.v9i2.2339

Imran, M., & Almusharraf, N. (2024). Shaping a sustainable future: A study of teachers’

perspectives on environmental education awareness. Cogent Education, 11(1), Article
2422223, https://doi.org/10.1080/2331186X.2024.2422223

Izurrohman, M. R. S., Azani, M. Z., & Salim, H. (2023). The concept of prophetic education
according to Imam Tirmidzi in the book of Syamail Mubammadiyah. Solo International
Collaboration — and  Publication of  Social ~ Sciences  and ~ Humanities, 1(1), 57-66.
https://doi.org/10.61455/sicopus.v1i01.33

Johansson, K., Bandelin, J., & Back, J. (2025). Quest for learning: Pedagogical and interaction
design perspectives on quest rooms. Eurgpean Conference on Games Based 1earning, 19(2).
https://doi.org/10.34190/ecgbl.19.2.4035

Kirom, A. (2022). Concept of persuasive education based on andragogical approaches in Al-
Qur’an (Study of hiwar Prophet Khidir educate Prophet Musa Surah Al-Kahfi 60—
82). Mabarot: Journal of Islamic Education, 6(2), 161-175.

Kraince, R. G. (2009). Reforming Islamic education in Malaysia: Doctrine or dialogue? In R.
W. Hefner (Ed.), Making modern Muslims: The politics of Islamic education in Southeast Asia
(pp- 106-140). University of Hawai‘ Press.
https://doi.org/10.1515/9780824863463-005

Lang, A. S. (2023). Prophetic woman: Anne Hutchinson and the problem of dissent in the literature of
New England (1st ed.). University of California Press.
https://doi.org/10.2307/}.8305998

Leatherman, E. M., & Wegner, J. R. (2022). Augmentative and alternative communication in

the classroom: Teacher practices and experiences. Language, Speech, and Hearing Services
in Schools, 53(3), 874-893. https://doi.org/10.1044/2022 T.SHSS-21-00125

Manasiq, G. Z. A. S. (2022). Evolusi Konsep Pembelajaran Bahasa Arab: Tinjauan Sistematis
terhadap Orientasi Pembelajaran Klasik dan Kontemporer. Mabarot: Journal of Islamic
Education, 6(1), 86—94. https://doi.org/10.28944/maharot.v6il.1515

Mohd Zin, S. M., Azizan, N., Ismail, S., & Mansor, F. (2021). Pendekatan Komunikasi dalam
Pengajaran dan Pembelajaran Hafazan Al-Quran antara Dua Institusi Pra Tahfiz di
Selangot. Jurnal Pengajian Islam, Special Edition, 74—89.

Mréz, A., & Ocetkiewicz, 1. (2021). Creativity for sustainability: How do Polish teachers
develop students’ creativity competence? Analysis of research results. Sustainability,
13(2), Article 571. https://doi.org/10.3390/su13020571

Muliadi, M., Syamsidar, S., & Islam, N. (2025). Religious moderation by design: A
comparative sociological da’wah study in Indonesian higher education. Jurnal llmiah
Penradenn, 13(2), 1549—1580. https://doi.org/10.26811/peuradeun.v13i2.1778

676 ISLAMIKA: Jurnal Keislaman dan Ilmu Pendidikan



https://doi.org/10.5040/9781350190238
https://doi.org/10.1080/15505170.2018.1439787
https://doi.org/10.28944/maharot.v9i2.2339
https://doi.org/10.1080/2331186X.2024.2422223
https://doi.org/10.61455/sicopus.v1i01.33
https://doi.org/10.34190/ecgbl.19.2.4035
https://doi.org/10.1515/9780824863463-005
https://doi.org/10.2307/jj.8305998
https://doi.org/10.1044/2022_LSHSS-21-00125
https://doi.org/10.28944/maharot.v6i1.1515
https://doi.org/10.3390/su13020571
https://doi.org/10.26811/peuradeun.v13i2.1778

Muhamad Rizza, Muhammad Rifaldi, Sopian Kamil Muttaqin, Asep Nursobah, Irfan Ahmad Zain

Murtadoilah, H., & Rusmidi, D. (2025). Applying the hadith on cleanliness in eco-theological
Islamic education at community learning centers (PKBM). Journal of Society and
Development, 5(1), 44—49. https://doi.org/10.57032/jsd.v5i1.297

Muslim, F. R., Tumiran, M. A., & Zainal Abidin, M. Z. H. (2024). The practice of the Quran
memorization techniques based on gender and memory types: A study in Maahad
Integrasi Tahfiz Selangor (MITS) Alam Impian. ALQanatir: International Journal of
Islamic Studies, 33(4), 91-100. https://al-ganatir.com/aq/article/view /941

Nguyen, A., Ngo, H. N., Hong, Y., Dang, B., & Nguyen, B.-P. T. (2023). Ethical principles
for artificial intelligence in education. Education and Information Technologies, 28(4),
4221-4241. https://doi.org/10.1007/s10639-022-11316-w

Niam, K. (2010). The discourse of Muslim intellectuals and “ulama’ in Indonesia: A historical
overview. Journal of Indonesian Islam, 4(2), 287-316.
https://doi.org/10.15642/]118.2010.4.2.287-316

Prayitno, H. J., Markhamah, Nasucha, Y., Huda, M., Ratih, K., Ubaidullah, Rohmadi, M.,
Boeriswati, E., & Thambu, N. (2022). Prophetic educational values in the Indonesian

language textbook: Pillars of positive politeness and character education. Helyon,
8(8), Article e10016. https://doi.org/10.1016/j.helivon.2022.e10016

Qasim, M., Irshad, M., Majeed, M., & Rizvi, S. T. H. (2022). Examining impact of Islamic
work ethic on task performance: Mediating effect of psychological capital and a
moderating role of ethical leadership. Journal of Business Ethics, 180(1), 283-295.
https://doi.org/10.1007/s10551-021-04916-y

Rakhmat, A. (2022). Islamic ecotheology: Understanding the concept of khalifah and the
ethical responsibility of the environment. Academic Journal of Islamic Principles and
Philosophy, 3(1), 1-24. https://doi.org/10.22515 /ajipp.v3il.5104

Ritonga, B. R., Said, H. A., & Hasan, H. (2025). The ecotheology of the Qur’an in Tafsir A/
Maraghi and Tafsir Al-Mishbah tor building ecological awareness and responsibility in
the perspective of educational psychology. Scaffolding: Jurnal Pendidikan Islam Dan
Multikulturalisme, 7(3), 334—353. https://doi.org/10.37680/scaffolding.v7i3.7924

Rizza, M., Aprial, B. J., Muhibbi, Moh. S., & Nurhakim, D. A. R. (2025). Islamic moderation
in conflict resolution: Yusuf Al-Qardhawi’s perspectives and their contribution to
campus life at Universiti Utara Malaysia. T°A’ALLUM: Jurnal Pendidikan Islam, 13(1),
32-48. https://doi.org/10.21274/taalum.2025.13.1.32-48

Robaeah, W. N., Nasir, T. M., Komara, D., Sobariah, E. D. S., & Permana, H. A. (2024).
Kuntowijoyo’s perspective prophetic education concept and its implementation in
aqidah  moral subjects. Ta'dib:  Jurnal — Pendidikan  Isiam, 29(1), 103-117.
https://doi.org/10.19109/td.v29i1.23880

Safa, A. (2024). Revolutionizing initial teacher education: Embracing Prophet Muhammad’s
pedagogy for inclusive empowerment. Journal of Research in Islamic Education, 6(1), 18—
46. https://journal.iaimnumetrolampung.ac.id/index.php/jrie/article/view /4513

Sahito, Z., Almulla, M. O., Jumani, D., & Alismail, A. M. (2025). Understanding the teacher
motivation: A synthesis of key influencing factors from the literature. SAGE Open,
15(4). https://doi.org/10.1177/21582440251392703

Salmah, S., Putri, S. A., & Surawan, S. (2025). Faith in forest: Persepsi Generasi Z terhadap
ecotheology dan kepedulian lingkungan dalam konteks keagamaan. Almarhalah: [urnal
Pendidikan Istam, 9(2), 159-165. https://doi.org/10.38153/1m2me312

Volume 8, Issue 3, Juli 2026 677



https://doi.org/10.57032/jsd.v5i1.297
https://al-qanatir.com/aq/article/view/941
https://doi.org/10.1007/s10639-022-11316-w
https://doi.org/10.15642/JIIS.2010.4.2.287-316
https://doi.org/10.1016/j.heliyon.2022.e10016
https://doi.org/10.1007/s10551-021-04916-y
https://doi.org/10.22515/ajipp.v3i1.5104
https://doi.org/10.37680/scaffolding.v7i3.7924
https://doi.org/10.21274/taalum.2025.13.1.32-48
https://doi.org/10.19109/td.v29i1.23880
https://journal.iaimnumetrolampung.ac.id/index.php/jrie/article/view/4513
https://doi.org/10.1177/21582440251392703
https://doi.org/10.38153/1m2me312

Muhamad Rizza, Muhammad Rifaldi, Sopian Kamil Muttaqin, Asep Nursobah, Irfan Ahmad Zain

Selvia, S., Rahmat, M., & Anwar, S. (2025). The effect of religious maturity on substantive
religiosity of prospective PAI teacher students. ISLLAMIKA, 7(3), 433-454.
https://doi.org/10.36088 /islamika.v7i3.5747

Siregar, H. S., Rizza, M., & Nurhamzah, N. (2025). Islamic education in the digital age:
Students’ perspectives on the VARK model in the context of Education 4.0.
Ulnmuna, 29(1), 129-154. https://doi.org/10.20414 /ujis.v29i1.1319

Suntoso, 1., Suparjan, S., & Pranata, R. (2023). Korelasi Minat dan Motivasi Belajar dengan
Hasil Belajar Tematik Kelas V SDN 17 Pontianak Kota. ISL.AMIKA, 5(1), 111-125.

https://doi.org/10.36088 /islamika.v5i1.2441

Taufikin, T. (2025). Redefining Islamic pedagogy: A transformative approach to 21st-century
education in Indonesian pesantren. Maharot: Journal of Islamic Education, 9(1), 1-20.
https://doi.org/10.28944 /maharot.v9i1.2033

Vincent, W., & Shanmugam, S. K. S. (2020). The role of classical test theory to determine
the quality of classroom teaching test items. Pedagogia: Jurnal Pendidikan, 9(1), 5-34.
https://doi.org/10.21070/pedagogia.v9il.123

Wang, A. Y. (2022). Understanding levels of technology integration: A TPACK scale for
EFL teachers to promote 21st-century learning. Education and Information Technologies,
27(7), 9935-9952. https://doi.org/10.1007/s10639-022-11033-4

678 ISLAMIKA: Jurnal Keislaman dan Ilmu Pendidikan


https://doi.org/10.36088/islamika.v7i3.5747
https://doi.org/10.20414/ujis.v29i1.1319
https://doi.org/10.36088/islamika.v5i1.2441
https://doi.org/10.28944/maharot.v9i1.2033
https://doi.org/10.21070/pedagogia.v9i1.123
https://doi.org/10.1007/s10639-022-11033-4

